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INTRODUCTION

The program review process focuses on evaluation, planning, and improvement to help serve students better. The Program and Discipline Review process at Trinidad State Junior College is supervised by the Academic Council and provides a framework within which to review, evaluate, and identify needs for each program and discipline. This process is an important component of institutional evaluation, planning, and resource allocation; therefore, the dialogue, constructive participation, and cooperation of all members of the faculty, staff, and administration are encouraged. 

Program and Discipline Review is, by intent, an opportunity for members of the faculty, staff, and administration to review and strengthen their own programs to better serve students, rather than a mechanism for punitive scrutiny. Program and Discipline Review may also provide a means for examining new programs or areas of study for possible adoption.

SECTIONS

Section I, Program/Discipline Data provides data and a framework for analysis that gives faculty an opportunity to demonstrate changes in the program, to identify areas in need of development or revision, and to maintain and improve the quality and scope of instruction and services. Section II is Program/Discipline Evaluation and Analysis.  Section III is Program/Discipline Planning, which identifies resources needed to sustain the program or discipline.  

INTEGRATION

Program and Discipline Review is coordinated with the following processes:
· Educational Planning: Planning documents that are prepared by each program through the program and discipline review process are integrated into the plan.
· Assessment Analysis: Program and discipline review is supported by the documents prepared annually and submitted to the Assessment Committee. This facilitates utilization of assessment results.
· Budget Development: Resource needs identified through the program and discipline review process are the basis for individual program budgets, facilities, and staffing proposals and guide the allocation of financial resources to these programs. 
· Data: Program and discipline review is supported by relevant information and integrates planning, evaluation, and resource allocation. 
· Accreditation: The program review process addresses requirements included in the Higher Learning Commission and Colorado Community College System standards for systematic evaluation by the institution of the effectiveness of courses, programs, services, leadership, and use of resources.

RESPONSIBILITIES

Responsibilities are distributed as follows for the program and discipline review process: 
· Assessment Committee: Works with program and discipline faculty/instructor(s) to provide institutional support; evaluates and recommends revisions as necessary for program and discipline review documents; and provides information compiled from assessment data.
· Program Review Participants: Program staff, faculty, and involved instructors; attend program review meetings, review and provide research data, review assessment and planning recommendations, review/revise and approve/reject program and discipline review report.
· Institutional Research Coordinator: Provides enrollment data.
· Chief Financial Officer: Provides summary of program or discipline expenses and revenue.
· Academic Council: Advises and assists programs and disciplines in completion of program and discipline review before final report is sent to the president.

CALENDAR

Program Reviews are examined on a 5-year cycle unless notified by Leadership Council.
· August: Notification of programs or disciplines scheduled for review during the coming year.
· September:  Program and discipline faculty/instructors meet with the Assessment Committee to establish a plan of action and assign work for the review process.
· October: Program and discipline review, data analysis, planning, drafting the report, and consultation with Academic Council as needed.
· March 1: Program and discipline review is submitted as an electronic file to the Academic Council.
· March 15: Recommendation from Assessment Committee.
· April 15: Program and discipline review report goes to the CFO and President.




 
PART I. PROGRAM/DISCIPLINE DATA

1. PROGRAM/DISCIPLINE OVERVIEW
	Courses Offered 

	Trinidad Campus
	Valley Campus

	Courses
	Delivery Methods
	Courses
	Delivery Methods

	MAT 020	Comment by Watson, Leslee: I drew a line through the co-requisite courses because the Trinidad campus did not offer them last year.
	Traditional
	MAT 020
	Traditional

	MAT 025
	Traditional, CCCOnline
	MAT 025
	Traditional, CCCOnline

	MAT 050
	Traditional, Self-paced math lab, CCCOnline
	MAT 050
	Traditional, Hybrid, CCCOnline

	MAT 055
	Traditional, Self-paced math lab, CCCOnline
	MAT 055
	Hybrid, CCCOnline

	MAT 091
	Traditional
	MAT 091
	Traditional

	MAT 092
	Traditional
	MAT103
	CCCOnline

	MAT 093
	Traditional
	MAT107
	Traditional, CCCOnline

	
	
	MAT112
	Traditional, CCCOnline

	MAT103
	Traditional, CCCOnline
	MAT120
	Traditional, CCCOnline

	MAT107
	Traditional, CCCOnline
	MAT121
	Traditional, Hybrid, TSJC Online,  CCCOnline

	MAT112
	Traditional, CCCOnline
	MAT122
	Traditional, Hybrid, CCCOnline

	MAT120
	Traditional, CCCOnline
	MAT125
	Hybrid, CCCOnline

	MAT121
	Traditional, TSJC Online, CCCOnline
	MAT135
	Hybrid, CCCOnline

	MAT122
	Traditional, CCCOnline
	MAT155
	CCCOnline

	MAT125
	Traditional, CCCOnline
	MAT156
	CCCOnline

	MAT135
	Traditional, Hybrid, CCCOnline
	MAT166
	Hybrid, CCCOnline

	MAT155
	Traditional, CCCOnline
	MAT201
	CCCOnline

	MAT156
	Traditional, CCCOnline
	MAT202
	Hybrid, CCCOnline

	MAT166
	Traditional, CCCOnline
	CSC118
	Traditional, Hybrid

	MAT201
	Traditional, CCCOnline
	CSC135
	Hybrid

	MAT202
	Traditional, CCCOnline
	CSC155
	Hybrid

	MAT204
	Traditional
	
	

	MAT261
	Traditional
	
	

	CSC116
	Traditional
	
	

	CSC119
	Traditional, CCCOnline
	
	

	CSC160
	TSJC Online, CCCOnline
	
	

	CSC175
	Traditional
	
	

	CSC240
	Traditional
	
	

	CSC275
	Traditional
	
	



	Degrees and Certificates Offered - (Faculty fill in – Information must match the catalog)

	Program/Discipline
	Transfer Degree
	Career Ready Degree
	Career Ready Certificate
	Valley Campus
	Trinidad Campus

	AA
	AA
	No
	No
	AA
	AA

	AS
	AS
	No
	No
	AS
	AS

	AGS
	AGS
	No
	No
	AGS
	AGS



2. CHANGES IN STAFFING PATTERNS AND FTE OVER THE PAST 5 YEARS. 
	Faculty 
	Regular Faculty
	Instructor(s)
	Concurrent

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Trinidad
	2
	2
	2
	2
	3
	1
	1
	3
	3
	2
	0
	1
	1
	1
	1

	Valley
	2
	2
	2
	2
	3
	1
	1
	1
	1
	1
	2
	2
	3
	3
	3

	College Totals
	4
	4
	4
	4
	6
	2
	2
	4
	4
	3
	2
	3
	4
	4
	4


*The redesign of the program began.
	
	NonRemedial Math Classes
	
	
	
	Remedial Math Classes

	FTE*
	Year 
14-15
	Year 
15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	             
	
	FTE*
	Year 
14-15
	Year 
15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	TAC
	10.80
	9.67
	15
	13.33
	10.93
	
	
	TAC
	5.87
	5.67
	9.1
	7.73
	2.93

	TCN
	9.03
	11.57
	10.97
	7.13
	6.30
	
	
	TCN
	4.60
	4.73
	2.7
	1.2
	1.37

	TMC
	31.77
	24.80
	36.11
	27.167
	21.40
	                  
	
	TMC
	26.90
	20.07
	20.13
	10.6
	7.47

	TON
	1.87
	2.67
	2.64
	5.6
	5.30
	
	
	TON
	0.00
	0.00
	0
	0
	0

	TZY
	9.83
	3.93
	0
	8.1
	8.93
	
	
	TZY
	1.73
	0.93
	0
	0
	0

	TZZ
	3.70
	6.40
	0
	10.17
	10.67
	
	
	TZZ
	0.00
	0.00
	0
	0
	0

	Grand Total
	67.00
	59.03
	64.72
	71.497
	63.53
	
	
	Grand Total
	39.10
	31.40
	31.93
	19.53
	11.77


*All students enrolled in MAT regardless of major.

	FTE*, **
	Non - Concurrent
	Concurrent

	 
	Year
 14-15
	Year 
15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 
14-15
	Year 
15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	28.4
	22.7
	43.07
	34.03
	25.17
	7.07
	8.5
	13.17
	3.73
	6.10

	Valley
	11.2
	9.77
	19.23
	20.7
	13.77
	9.43
	3.83
	4.87
	0.36
	0.10

	TON
	1.73
	2.97
	2.67
	2.93
	3.73
	0.13
	0
	2.67
	2.67
	1.57

	TCN
	8.27
	10.33
	10.4
	6.97
	7.63
	0.77
	1.23
	0.57
	1.37
	0.40

	TYZ
	-
	-
	-
	0
	0
	-
	-
	-
	8.1
	10.73

	TZZ
	-
	-
	-
	0.167
	0
	-
	-
	-
	10
	10.67

	Campus Totals
	49.6
	45.77
	75.37
	64.8
	50.30
	17.4
	13.6
	21.28
	26.23
	29.57


*All students enrolled in MAT regardless of major. 
**Based on 30 credit hours.


3. PROGRAM/DISCIPLINE DEMOGRAPHICS
	Full-Time*
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	34
	26
	18
	10
	17
	46
	31
	35
	21
	15
	0
	0
	1
	0
	0

	Valley
	6
	4
	4
	3
	2
	7
	6
	8
	6
	5
	0
	0
	0
	0
	0

	TON
	0
	0
	0
	0
	0
	1
	2
	2
	2
	1
	0
	0
	0
	0
	0

	TCN
	2
	1
	0
	0
	0
	7
	1
	2
	1
	0
	0
	0
	0
	0
	0

	TZY
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	College Totals
	42
	31
	22
	13
	19
	61
	40
	47
	30
	21
	0
	0
	1
	0
	0


*All students with an AS major
*Based on 24 credit hours.






	Full-Time Enrolled in a Remedial Class*
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	48
	32
	41
	15
	12
	70
	36
	43
	25
	10
	0
	0
	3
	0
	0

	Valley
	5
	4
	3
	13
	2
	16
	9
	18
	8
	4
	0
	0
	0
	0
	0

	TON
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	TCN
	1
	8
	2
	0
	0
	6
	8
	2
	1
	0
	0
	0
	0
	0
	0

	TZY
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	College Totals
	54
	38
	46
	28
	14
	92
	53
	63
	34
	14
	0
	0
	3
	0
	0


*All students enrolled in a remedial math class regardless of major.
*Based on 24 credit hours.






	Part-Time*
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	18
	12
	18
	11
	14
	34
	22
	14
	17
	20
	0
	0
	0
	0
	0

	Valley
	6
	8
	9
	8
	5
	10
	6
	6
	5
	8
	0
	0
	0
	0
	0

	TON
	2
	2
	3
	3
	2
	4
	7
	4
	2
	4
	0
	0
	0
	0
	0

	TCN
	13
	8
	4
	6
	3
	17
	12
	13
	11
	8
	0
	0
	0
	0
	0

	TZY
	2
	0
	0
	1
	0
	2
	0
	0
	1
	1
	0
	0
	0
	0
	0

	TZZ
	0
	0
	1
	0
	1
	0
	0
	1
	0
	1
	0
	0
	0
	0
	0

	College Totals
	41
	30
	35
	29
	25
	67
	47
	38
	36
	42
	0
	0
	0
	0
	0


*All students with an AS major.
*Based on 24 credit hours.


	Part-Time Enrolled in a Remedial Class
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	29
	41
	24
	16
	15
	28
	24
	24
	19
	13
	0
	0
	0
	0
	0

	Valley
	6
	7
	11
	9
	4
	18
	19
	23
	25
	11
	0
	0
	0
	0
	0

	TON
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	TCN
	5
	4
	3
	3
	2
	15
	18
	11
	5
	6
	0
	0
	0
	0
	0

	TZY
	7
	3
	0
	0
	0
	6
	4
	0
	0
	0
	0
	0
	0
	0
	0

	TZZ
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	College Totals
	47
	55
	38
	28
	21
	67
	65
	58
	49
	30
	0
	0
	0
	0
	0


*All students enrolled in a remedial class regardless of major.
*Based on 24 credit hours.

	Race/Ethnicity*
	Hispanic
	Other
	Blank

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	35
	41
	42
	40
	33
	43
	44
	38
	19
	27
	3
	4
	6
	7
	6

	Valley
	8
	8
	12
	12
	7
	10
	14
	15
	10
	12
	0
	1
	0
	2
	1

	TON
	2
	5
	2
	5
	3
	3
	6
	6
	1
	3
	0
	0
	1
	1
	1

	TCN
	8
	8
	8
	6
	4
	15
	13
	11
	12
	5
	0
	0
	0
	1
	2

	TZY
	1
	0
	0
	0
	0
	1
	0
	0
	2
	1
	0
	1
	0
	0
	0

	TZZ
	0
	0
	2
	0
	1
	0
	0
	0
	0
	1
	0
	0
	0
	0
	0

	College Totals
	54
	62
	66
	63
	48
	72
	77
	70
	44
	49
	3
	6
	7
	11
	10


*All students with an AS major.
*Based on 24 credit hours.








	Race/Ethnicity Students Enrolled in a Remedial Class*
	Hispanic
	Other
	Blank

	
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 
16-17
	Year 17/18
	Year 18/19

	Trinidad
	87
	57
	64
	42
	26
	83
	72
	59
	24
	21
	5
	4
	12
	9
	3

	Valley
	26
	21
	33
	35
	9
	18
	18
	22
	18
	12
	1
	0
	0
	2
	0

	TON
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	TCN
	9
	19
	10
	5
	4
	18
	12
	8
	3
	4
	0
	1
	1
	1
	0

	TZY
	7
	4
	0
	0
	0
	6
	3
	0
	0
	0
	0
	0
	0
	0
	0

	TZZ
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	College Totals
	129
	101
	107
	82
	39
	125
	105
	89
	45
	37
	6
	5
	13
	12
	3


*All students enrolled in a remedial class regardless of major.
*Based on 24 credit hours.



4. PROGRAM/DISCIPLINE COMPLETION
	Degree
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Trinidad
	6
	6
	3
	*
	3
	15
	10
	11
	*
	10
	0
	0
	0
	0
	0

	Valley
	0
	0
	0
	*
	1
	5
	3
	1
	*
	3
	0
	0
	0
	0
	0

	College Totals
	6
	6
	3
	*
	4
	20
	13
	12
	*
	13
	0
	0
	0
	0
	0


*Data currently unavailable






	Transfer to 
4 Year*
	Males
	Females
	Other

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Trinidad
	*
	*
	*
	**
	**
	*
	*
	*
	**
	**
	*
	*
	*
	*
	*

	Valley
	*
	*
	*
	**
	**
	*
	*
	*
	**
	**
	*
	*
	*
	*
	*

	College Totals
	*
	*
	*
	**
	**
	*
	*
	*
	**
	**
	*
	*
	*
	*
	*


*A request for information has been sent to the Student Tracker at the National Student Clearinghouse on June 23, 2017.
**Data currently unavailable 

5. PROGRAM/DISCIPLINE REVENUE
	
	Tuition Revenue

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Trinidad Campus
	$201,008.49
	$192,348.00
	$273,795.99
	$318,588.90
	$294,292.98

	Valley Campus
	$116,910.21
	$83,844.00
	$122,245.11
	$193,856.25
	$172,618.20

	TSJC Online
	$15,889.05
	$27,233.42
	$25,387.70
	$55,860.00
	$55,363.80

	CCCOnline
	$77,224.20
	$105,999.42
	$98,888.40
	$83,125.00
	$83,881.38

	Total
	$411,031.95
	$409,424.84
	$520,317.20
	$651,430.15
	$606,156.36


*Based on non-concurrent resident rate

6. PROGRAM/DISCIPLINE BUDGET
	
	Budget

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Total
	12,100.00*
	5,000.00
	10,500.00**, ***
	$10,500**
	$10,500**


* This area was originally broken down into several small orgs.  In FY15 they were combined into one departmental budget.  Due to fluctuations in previous spending, the budget is still being adjusted. 
** Math and Science share a budget.
*** As of September 2017

	
	Expenditures 

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Total
	4,460.05
	2,862.66
	1,486.55**
	$9,954.40*
	***


*Math and Science share a budget.
** As of September 2017
***Data currently unavailable

	
	Equipment Depreciation Schedule

	Campus
	Equipment
	Replacement Date

	Trinidad
	Math Lab Calculators (5 graphing and 10 scientific)
	2018-2019 at a cost of approx. $750

	Trinidad
	Math Lab Smart Board Computer, Monitor, and Pen
	2019-2020 – no idea of cost

	
	**
	


** We do need to replace at least 15 calculators each year so that is $750 a year. 
We should also buy some backup smartboards for when ours die.
We need to budget for at least one replacement bulb per year for the computer projectors. 

	
	Additional Grant Funding 
As applied to various AS programs

	
	Year 14-15
	Year 15-16 
	Year 16-17
	Year 17/18
	Year 18/19

	Trinidad Campus
	$775,000*
	$775,000*
	0
	0
	*

	Valley Campus
	$572,667**
	$571,511**
	0
	0
	*

	Total
	$1,347,667
	$1,346,511
	0
	0
	*


*Data currently unavailable 
*This grant supported personal positions such as Academic Coach, Data Coordinator, Faculty, and Grant Coordinator. It also covered equipment supplies, outreach to middle schools and high schools (including the SoCoBest) competition.   This grant is mainly for the Trinidad Campus.  
**STEM Coop Grant.  This grant is a cooperative grant with OJC.  The amounts cannot be broken down by campus but are mainly for the Valley Campus.  

· CCURI (Community College Undergraduate Research Initiative) and GEP (Genomics Education Partnership)  
· Summer 2014 – GEP paid for one faculty and one student to attend the new faculty/TA training at Washington University in St. Louis, MO.  GEP paid travel, lodging, and food for attendees.
· 2014-2015 – CCURI paid for 3 faculty and staff to attend a training workshop regarding the implementation of research into existing curriculum.  Three students (2 from Trinidad and one from Alamosa) and one staff member from Alamosa were able to attend and present research at the Spring Colloquium in Portland, OR.  CCURI paid for travel, registration, lodging, and food for all attendees.
· 2015-2016 – Two faculty and 4 students (3 from Trinidad and 1 from Alamosa) attended and presented research at the Spring Colloquium in Nashville, TN.  CCURI paid travel, registration, lodging, and food for all attendees.
· 2016-2017 – Two students are attending and presenting research at the Spring Colloquium in Minneapolis, MN.  CCURI paid for travel, registration, lodging, and food for all attendees.  CCURI is also paying for one faculty member to attend a laboratory methods workshop in Tulsa, OK.
· Summer 2017 – GEP paid for one faculty member to attend the GEP Faculty Alumni workshop at Washington University in St. Louis, MO.  GEP is paying for travel, lodging, and food.



7.  PROGRAM/DISCIPLINE ASSESSMENT REPORTS
· Mathematics Course Assessment
· Mathematics Program Assessment  


18/19 PART II. PROGRAM/DISCIPLINE EVALUATION AND ANALYSIS

1. FACULTY COLLABORATION
· Describe the program or discipline’s confirmation that faculty are sufficient in number to provide effective instruction. 
Enrollment in the developmental courses continues to decline, so there is a sufficient number of instructors for the developmental math courses.  Developmental math class sizes are small enough to allow for individualized instruction with students when necessary.
Regular: We do NOT have enough faculty:  Lost 5 of 7 adjunct faculty plus one ¾ time faculty now.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure. 
New faculty need to be recruited and overtime pay could easily be paid at adjunct rates. Why hire and adjunct and pay them more money than your regular faculty?

· Describe the program’s ability to communicate and collaborate across campuses (if applicable) among all program or discipline faculty and instructors with such issues as annual reviews, course content, textbook and resource selections, professional development activities, and program delivery.
Faculty from both campuses get together a few times per semester for in-service, faculty development days, and assessment days which provides an opportunity for faculty to collaborate with their colleagues when necessary and appropriate.  All faculty are given the opportunity to provide input/narratives for the annual reviews.  Course content is mandated by the Colorado Community College System, so all faculty teaching the same courses are required to cover the same material.  Faculty are given the freedom to choose their own textbooks and resources, although most faculty teaching the same course on the same campus opt to use the same textbooks for convenience and ease in the bookstore. 
Faculty from both campuses are invited, and in fact, required to submit narratives and analyses for the annual program reviews.  Course content is determined by committees at the state level, so faculty on both campuses are required to cover the same content regardless of the campus location or method of delivery.  Different faculty teaching the same course use the same textbook within their own campus and may choose to do so between the two campuses.  Faculty members on both campuses work with their deans to determine the best method of delivery to reach the most students in an effective manner.   Faculty members from both campuses have several joint professional development activities throughout the academic year, either face-to-face at one of the campus locations, face-to-face in a location somewhere between the two campuses, or via polycom during in-service and assessment day activities. 
There is not much communication with the high school concurrent enrollment.  The Trinidad faculty do send course information and assessment questions through the Dean but we have no idea what, exactly, the high schools are doing.  
Program delivery at different campuses - Trinidad, Alamosa, High School(s) – lack consistency as a result. 
The high school course does not have the same rigor as the college courses. Alamosa does its own thing. I do not think we use the same textbooks.


2. STUDENTS 
· Describe trends, growth, concerns, or challenges in student completion over the past year. 
Dev Ed.- Enrollment in developmental math classes has declined drastically over the past year, primarily because record numbers of students are signing waivers to skip the developmental classes they place into, allowing them to enroll directly into college level math classes.  Large numbers of students are also being placed into college-level math classes based upon the math classes they took in high school, without verification of their high school transcripts.  These placements are often at odds with the placement suggested by the student’s Accuplacer test scores.  Furthermore, many students that are placed into higher level classes than their test scores suggest are supposed to be required to co-enroll in a one credit hour co-requisite course to help them to be successful in their main math class, but many are waiving out of the co-requisite courses as well.   
Due to these practices, underprepared students are entering into college level math classes in large numbers, resulting in increased failure rates and increased frustration among both faculty and students. 
Given the new waiver system, more students in the college courses do not have the fundamental background. This leads to poor performance in some instances and failure in others. This year saw some of the lowest grades and the most fails in the math department ever. We believe that we are losing students as a result. 
Also given that we are not offering face-to-face coursework in all math courses, so some students are forced to take the online version, we are losing students to other community colleges or four-year universities as a result.  
We have lost at least half of our students we believe because of these issues. 
  

· Describe faculty accessibility to students, engagement of students outside of the classroom, and appropriateness of class schedule designs that meet the needs of its student populations, availability, and demand.
Faculty are required to maintain office hours each week, and they are accessible to students during those times.
All faculty members are required to keep regular office hours that are communicated to students in the course syllabus.  Office hours are also posted outside the faculty member’s office or classroom.   
Faculty have regular office hours plus additional office hours and regularly make time to help students.   

· Describe the evidence that the program’s courses and programs successfully meet the learning, and/or employment needs of students. 
Each course taught within the math program has a list of required course outcomes set forth by a statewide committee that mandates the material required to be taught in the course.  The same course outcomes are regularly assessed by faculty members, and the assessment results are reported on in an assessment software program called TracDat. 
Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability. 
Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MatLab, Parallax, TI-calculators, Excel, self-paced Math Lab classes with individualized instruction.) 
However, because of the new waiver system, when students are not prepared for these courses, they cannot meet their needs. They cannot do linear modeling for example, if they do not understand lines to begin with.  

· Describe transferability, national/state exam pass rates, licensure, and completion rates for the program.
N/A for developmental math. 
?? for regular 
Completion rates have gone down due to the ever-increasing number of students waiving into course for which they are underprepared.


3. CURRICULUM CONTENT, DESIGN, AND DELIVERY
· Describe how the program’s academic courses conform in content, textbooks, and instructional methods to current discipline standards and are designed to meet the degree and/or general education needs of students.
Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability. 
Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MyMatLab, Parallax, TI-calculators, Excel) 
However, because of the new waiver system, when students are not prepared for these courses, they cannot meet their needs. They cannot do linear modeling for example, if they do not understand lines to begin with

· Describe how the program collects and reviews student learning outcome data for courses and programs, takes active steps to improve achievement, and reports the results.
Each faculty member designs his/her own assessments within each course in concert with overall assessment planning cycles.  At the end of each semester – data from each course is analyzed, tabulated, and reviewed by full-time discipline faculty to develop improvement plans, then submitted to the assessment committee.  This will be entered directly into TracDat in the future.
	Program Outcomes 
	Description of measurement instrument 

	 Demonstrate learning strategies and study skills important to succeed in college-level coursework. (Dev. Ed. Math Program Outcome)
	Completion rates and an attendance vs. grade correlation are calculated at the end of each semester.  Student satisfaction surveys are also administered each semester.   All data is reported on in TracDat, and changes are suggested if the previously set benchmark is not reached.  A follow-up is done to determine if the change was effective.  Survey results and the attendance vs. grade correlation are posted on a bulletin board near the front door of the Math Lab.

	Solve problems using appropriate mathematics. (Dev. Ed. Math Program Outcome)
	Questions related to the course learning outcomes are embedded in the Math 050 and 055 final exams and scored using the gen. ed. rubric for criterion 4a and 4b.  Results are reported in TracDat and changes are suggested if the benchmark is not met.  A follow-up is done to see if the changes were effective or if other changes are needed




4. INSTITUTIONAL SUPPORT
· Does the program possess adequate facilities, equipment, and technology to maintain the effectiveness of its courses and programs?  Please explain.
Dev Ed.- The developmental math classes have the facilities, equipment, and technology necessary for effective instruction at this time.  Many of these supplies were purchased by grants that no longer exist, however, so there is always a concern that funding from the general fund will not be available to update or replace these supplies when they become obsolete or worn out. 
Now that the STEM grant is gone, the department will need a plan for funds (general fund?) for future software license maintenance, calculators, replacement of smart boards etc.  

· Describe how the program or discipline integrates academic learning with student services.  Please explain how these are utilized to make your program/discipline effective.
Students are regularly referred to student services staff members for issues such as non-attendance, behavioral problems, learning disabilities, tutoring services, and registration assistance.  Students that are struggling may be put on Success Plans, which are designed to help them get back on track.  All of these services are vital in assuring that students receive the support and guidance necessary for their success in college. 
Past advising has been largely successful, but when policies are followed without consideration of individual cases, the Mathematics program loses good students.  To remedy this, advising personnel and math faculty need to communicate proactively and clearly at the beginning of the year.  
Tutoring services are available to students through the Student Success Center as well as from each faculty member during office hours, as well as through D2L – BrainFuse.  No data has been developed to determine the effectiveness for this last item.  None of these items are easily available for concurrent enrollment students; these students should be allowed to use D2L so that they can at least use BrainFuse. 
This year, however, there were no available tutors for calculus or physics except for a student who was taking the course.  

· Does the college support professional development activities that are adequate for faculty to maintain and upgrade their knowledge and skills in the program or discipline? Please explain.
There is not enough funding for individual professional development activities since the STEM grant ended.  In 2016, two math instructors requested funding to virtually attend the ICTCM math conference but were denied access due to a lack of funding. 
No funds right now

5.  ADVISORY COMMITTEES 
· Does the program or discipline have an advisory committee? If so, describe its role, and list the members of the advisory committee. Attach the highlights of the advisory committee meetings for the past year. 
The math program does not have an advisory committee.

18/19 PART III. PROGRAM/DISCIPLINE PLANNING

1. IDENTIFY AND DESCRIBE ANY IMPORTANT TRENDS IN THE FOLLOWING AREAS WHICH HAVE AN EFFECT ON PROGRAM/DISCIPLINE GOALS:
· Describe any changes within the program or discipline over the past year.
Students are being placed into math courses via multiple measures, which allows students to opt out of developmental or pre/co-requisite courses in a variety of ways.  This has led to more underprepared students being placed into classes in which they struggle and take the instructor’s time and resources away from students who have been properly placed.
Lost 5 of 7 adjunct faculty and now loss of one ¾ time faculty.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure. 
New faculty need to be recruited and overtime pay could easily be paid at adjunct rates. Why hire and adjunct and pay them more money than your regular faculty? 
 Also, now with the new waiver system and with students being put into our courses that are not ready or prepared, we have seen more failures in the core courses. This is not only frustrating to the failing student, but it is frustrating for faculty to have so many students who do not know the basics.  
Because we do not regularly offer all courses, we are losing students because they need those courses and can’t sit around waiting for the right semester. Also, it appears that recruiting is not going after the students who have the background so the upper division 200 courses keep getting smaller.  

· How have changes within the student population affected the program or discipline in the past year?
Dev Ed.- The word has gotten out to students that they can waive any pre-requisite class they don’t want to take, so larger numbers of students are choosing to ignore the placement suggested to them by the Accuplacer and enroll in classes that they may be underprepared for.  This has caused issues in the college level math classes as some are overcrowded, and many are seeing higher failure rates than before this practice became so prevalent. 
No real data except class sizes are down in upper math and physics courses and down in Math for the LIberal Arts. The only math courses that actually have more than 15 students are Mat 135 and Mat 121.  Enrollment in developmental math classes continues to decline due to students waiving into higher level classes than what they tested into.

· How have changes within the educational, social, or economic service area affected the program or discipline in the past year?
Dev Ed.- Changes in the service area do not seem to have affected the developmental math program. 
Out-migration from the area, as well as the increasingly depressed economy, have caused decreases in enrollment. 
Students are also not seeing us as a viable alternative to going to a four-year university.  

· How have changes within the organizational structure and direction of the institution affected the program or discipline in the past year?
Dev Ed.- The developmental math program has been most affected by advising changes imposed at the state level, rather than by changes within the institution itself.   
The main change to the developmental math program that has had a negative effect on the Math Lab involves separating the Math 050 and 055 classes into different sessions, instead of allowing them to be combined and offered at the same time as had been done for many years prior to the last year.  Failure to combine the classes has resulted in low enrollment numbers per section and has taken away some of the advantages of the original Math Lab structure. 
Faculty morale is low due to lack of support and inadequate communication. 
The institution needs to increase the promotion and support of Arts & Sciences programs in order to increase the number of AS degrees awarded. 
The current overtime structure penalizes faculty who teach upper-level courses. 
Loss of on-campus department chair has degraded communication and departmental cohesiveness.  This causes scheduling problems, course cancellations, lack of recruitment of adjunct faculty, and decreased student retention. 
To maintain the mathematics program, at least two additional faculty is desperately needed, plus any to replace retiring faculty.  
  
2. SUMMARY AND IMPLEMENTATION PLAN
· In the chart below, identify resources needed and wanted in the following areas to improve your program or discipline.  Complete the chart by using your summaries above to provide justification, align to the institution’s strategic plan, estimated budget, and whether it will be completed in year one, two, etc.
· Curriculum Review and Revision
· Professional Development
· Recruiting
· Retention
· Transfer (AA, AS)/Job Placement (CTE)
· Resources (Facilities)
· Resources (Equipment/supplies)
· Course Delivery Modes
· Student Services Resources
· Credentialing
· Safety 

	Resources Needed/Wanted
	Justification Based on Data and Summary Above
	Strategic Priority Alignment
	Estimated Budget Need
	Timeline


	Faculty
	See above
	
	
	now

	Recruiting for our program
	See above
	
	
	now


Please add additional rows if needed.


[bookmark: _GoBack]18/19 ANNUAL PROGRAM CHECKLIST 
Please review your program/areas to ensure compliance in the following areas. 
	Area
	Completed/Correct
	Comments/Updates Needed

	Plans of Study (Advising Sheets)
	AFAIK
	

	Degree Works (Courses)
	AFAIK
	

	MSDS Sheets (if applicable)
	NA
	

	Gender Neutral Promotional Material
	
	Combined effort robotics displays and history of physics

	Syllabi complete for each semester
	AFAIK
	

	Program and Gen Ed Assessment Complete
	AFAIK
	


I have done mine but do not want to complete chart just for me(CC).  Ditto RP

17/18 PART II. PROGRAM/DISCIPLINE EVALUATION AND ANALYSIS

1. FACULTY COLLABORATION
· Describe the program or discipline’s confirmation that faculty are sufficient in number to provide effective instruction. 
Dev Ed.- Enrollment in developmental math classes has steadily declined over the past four years, so current faculty numbers are sufficient to provide adequate and effective instruction for the Math 050 and 055 classes.  
 
Regular: We do NOT have enough faculty:  Lost 5 of 7 adjunct faculty.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure.
New faculty need to be recruited and overtime pay could easily be paid at adjunct rates. Why hire and adjunct and pay them more money than your regular faculty?


· Describe the program’s ability to communicate and collaborate across campuses (if applicable) among all program or discipline faculty and instructors with such issues as annual reviews, course content, textbook and resource selections, professional development activities, and program delivery.
Faculty from both campuses are invited, and in fact, required to submit narratives and analyses for the annual program reviews.  Course content is determined by committees at the state level, so faculty on both campuses are required to cover the same content regardless of the campus location or method of delivery.  Different faculty teaching the same course use the same textbook within their own campus, and may choose to do so between the two campuses.  Faculty members on both campuses work with their deans to determine the best method of delivery to reach the most students in an effective manner.   Faculty members from both campuses have several joint professional development activities throughout the academic year, either face-to-face at one of the campus locations, face-to-face in a location somewhere between the two campuses, or via polycom during in-service and assessment day activities.
 
There is not much communication with the high school concurrent enrollment.  The Trinidad faculty do send course information and assessment questions through the Dean but we have no idea what, exactly, the high schools are doing. 
Program delivery at different campuses - Trinidad, Alamosa, High School(s) – lack consistency as a result.
The high school course does not have the same rigor as the college courses. Alamosa does its own thing. I do not think we use the same text books.


2. STUDENTS 
· Describe trends, growth, concerns, or challenges in student completion over the past year. 
Dev Ed.- Enrollment in developmental math classes has declined drastically over the past year, primarily because record numbers of students are signing waivers to skip the developmental classes they place into, allowing them to enroll directly into college level math classes.  Large numbers of students are also being placed into college-level math classes based upon the math classes they took in high school, without verification of their high school transcripts.  These placements are often at odds with the placement suggested by the student’s Accuplacer test scores.  Furthermore, many students that are placed into higher level classes than their test scores suggest are supposed to be required to co-enroll in a one credit hour co-requisite course to help them to be successful in their main math class, but many are waiving out of the co-requisite courses as well.  
Due to these practices, underprepared students are entering into college level math classes in large numbers, resulting in increased failure rates and increased frustration among both faculty and students.
 
Given the new waiver system, more students in the college courses do not have the fundamental background. This leads to poor performance in some instances and failure in others. This year saw some of the lowest grades and the most fails in the math department ever. We believe that we are losing students as a result.
Also given that we are not offering face-to-face coursework in all math courses so some students are forced to take the online version, we are losing students to other community colleges or four year universities as a result. 
We have lost at least half of our students we believe because of these issues.
 
· Describe faculty accessibility to students, engagement of students outside of the classroom, and appropriateness of class schedule designs that meet the needs of its student populations, availability, and demand.
All faculty members are required to keep regular office hours that are communicated to students in the course syllabus.  Office hours are also posted outside the faculty member’s office or classroom.  
 
Faculty have regular office hours plus additional office hours and regularly make time to help students.  

· Describe the evidence that the program’s courses and programs successfully meet the learning, and/or employment needs of students. 
Each course taught within the math program has a list of required course outcomes set forth by a statewide committee that mandates the material required to be taught in the course.  The same course outcomes are regularly assessed by faculty members, and the assessment results are reported on in an assessment software program called TracDat.
 
Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability.
 
Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MatLab, Parallax, TI-calculators, Excel, self-paced Math Lab classes with individualized instruction.)
 
However, because of the new waiver system, when students are not prepared for these courses, they cannot meet their needs. They cannot do linear modeling for example, if they do not understand lines to begin with. 

· Describe transferability, national/state exam pass rates, licensure, and completion rates for the program.
N/A for developmental math.
?? for regular
Completion rates have gone down to the ever-increasing number of students waiving into course for which they are underprepared.


3. CURRICULUM CONTENT, DESIGN, AND DELIVERY
· Describe how the program’s academic courses conform in content, textbooks, and instructional methods to current discipline standards and are designed to meet the degree and/or general education needs of students.
CCCS mandates the topics that are covered in each class, and both of the textbooks used to teach developmental math on the Trinidad campus contain all of the topics that we are required to teach.  Math 050 and 055 are offered via two different delivery methods on the Trinidad campus in an effort to accommodate different learning styles.  Each class is offered in a self-paced Math Lab style format as well as in a more traditional, lecture style format.
 
Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability.
 
Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MatLab, Parallax, TI-calculators, Excel)
 
However, because of the new waiver system, when students are not prepared for these courses, they cannot meet their needs. They cannot do linear modeling for example, if they do not understand lines to begin with. 

· Describe how the program collects and reviews student learning outcome data for courses and programs, takes active steps to improve achievement, and reports the results.

	Program Outcomes 
	Description of measurement instrument 

	 Demonstrate learning strategies and study skills important to succeed in college-level coursework. (Dev. Ed. Math Program Outcome)
	Completion rates and an attendance vs. grade correlation are calculated at the end of each semester.  Student satisfaction surveys are also administered each semester.   All data is reported on in TracDat, and changes are suggested if the previously set benchmark is not reached.  A follow-up is done to determine if the change was effective.  Survey results and the attendance vs. grade correlation are posted on a bulletin board near the front door of the Math Lab.

	Solve problems using appropriate mathematics. (Dev. Ed. Math Program Outcome)
	Questions related to the course learning outcomes are embedded in the Math 050 and 055 final exams and scored using the gen. ed. rubric for criterion 4a and 4b.  Results are reported in TracDat and changes are suggested if the benchmark is not met.  A follow-up is done to see if the changes were effective or if other changes are needed


Each faculty member designs his/her own assessments within each course in concert with overall assessment planning cycles.  At the end of each semester – data from each course is analyzed , tabulated, and reviewed by full-time discipline faculty to develop improvement plans, then submitted to the assessment committee.  This will be entered directly into TracDat in the future.



4. INSTITUTIONAL SUPPORT
· Does the program possess adequate facilities, equipment, and technology to maintain the effectiveness of its courses and programs?  Please explain.
Dev Ed.- The developmental math classes have the facilities, equipment, and technology necessary for effective instruction at this time.  Many of these supplies were purchased by grants that no longer exist, however, so there is always a concern that funding from the general fund will not be available to update or replace these supplies when they become obsolete or worn out.
 
Now that the STEM grant is gone, the department will need a plan for funds (general fund?) for future software license maintenance, calculators, replacement of smart boards etc.

· Describe how the program or discipline integrates academic learning with student services.  Please explain how these are utilized to make your program/discipline effective.
Students are regularly referred to student services staff members for issues such as non-attendance, behavioral problems, learning disabilities, tutoring services, and registration assistance.  Students that are struggling may be put on Success Plans, which are designed to help them get back on track.  All of these services are vital in assuring that students receive the support and guidance necessary for their success in college.
 
Past advising has been largely successful, but when policies are followed without consideration of individual cases, the Mathematics program loses good students.  To remedy this, advising personnel and math faculty need to communicate proactively and clearly at the beginning of the year. 
Tutoring services are available to students through the Student Success Center as well as from each faculty member during office hours, as well as through D2L – BrainFuse.  No data has been developed to determine the effectiveness for this last item.  None of these items are easily available for concurrent enrollment students; these students should be allowed to use D2L so that they can at least use BrainFuse.
This year, however, there were no available tutors for calculus or physics except for a student who was taking the course. 

· Does the college support professional development activities that are adequate for faculty to maintain and upgrade their knowledge and skills in the program or discipline? Please explain.
There is not enough funding for individual professional development activities since the STEM grant ended.  In 2016, two math instructors requested funding to virtually attend the ICTCM math conference but were denied access due to a lack of funding.
No funds right now


5.  ADVISORY COMMITTEES 
· Does the program or discipline have an advisory committee? If so, describe its role, and list the members of the advisory committee. Attach the highlights of the advisory committee meetings for the past year. 
N/A
no

17/18 PART III. PROGRAM/DISCIPLINE PLANNING

3. IDENTIFY AND DESCRIBE ANY IMPORTANT TRENDS IN THE FOLLOWING AREAS WHICH HAVE AN EFFECT ON PROGRAM/DISCIPLINE GOALS:
· Describe any changes within the program or discipline over the past year.
Dev Ed.- Enrollment in the developmental math courses has declined significantly in the past year.  Reasons for the decline were stated in Section I, Part 2.
 
Lost 5 of 7 adjunct faculty.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure.
New faculty need to be recruited and overtime pay could easily be paid at adjunct rates. Why hire and adjunct and pay them more money than your regular faculty?
 
Also, now with the new waiver system and with students being put in to our courses that are not ready or prepared, we have seen more failures in the core courses. This is not only frustrating to the failing student but it is frustrating for faculty to have so many students who do not know the basics. 
 
Because we do not regularly offer all courses, we are losing students because they need those courses and can’t sit around waiting for the right semester. Also, it appears that recruiting is not going after the students who have background so the upper division 200 courses keep getting smaller. 


· How have changes within the student population affected the program or discipline in the past year?
Dev Ed.- The word has gotten out to students that they can waive any pre-requisite class they don’t want to take, so larger numbers of students are choosing to ignore the placement suggested to them by the Accuplacer and enroll in classes that they may be underprepared for.  This has caused issues in the college level math classes as some are overcrowded, and many are seeing higher failure rates than before this practice became so prevalent.
 
No real data except class sizes are down in upper math and physics courses and down in Math for the LIberal Arts. The only math courses that actually has more than 15 students in Mat 135 and Mat 121.  Enrollment in developmental math classes continues to decline due to students waiving into higher level classes than what they tested into.
 
How have changes within the educational, social, or economic service area affected the program or discipline in the past year?
Dev Ed.- Changes in the service area do not seem to have affected the developmental math program.
 
Out-migration from the area, as well as the increasingly depressed economy, have caused decreases in enrollment.
Students are also not seeing us as a viable alternative to going to a four-year university. 

· How have changes within the organizational structure and direction of the institution affected the program or discipline in the past year?
Dev Ed.- The developmental math program has been most affected by advising changes imposed at the state level, rather than by changes within the institution itself.  
The main change to the developmental math program that has had a negative effect on the Math Lab involves separating the Math 050 and 055 classes into different sessions, instead of allowing them to be combined and offered at the same time as had been done for many years prior to the last year.  Failure to combine the classes has resulted in low enrollment numbers per section and has taken away some of the advantages of the original Math Lab structure.
 
Faculty morale is low due to lack of support and inadequate communication.
 
The institution needs to increase the promotion and support of Arts & Sciences programs in order to increase the number of AS degrees awarded.
 
The current overtime structure penalizes faculty who teach upper-level courses.
 
Loss of on-campus department chair has degraded communication and departmental cohesiveness.  This causes scheduling problems, course cancellations, lack of recruitment of adjunct faculty, and decreased student retention.
 
To maintain the mathematics program, at least one additional faculty is desperately needed, plus any to replace retiring faculty. 
 
 



4. SUMMARY AND IMPLEMENTATION PLAN
· In the chart below, identify resources needed and wanted in the following areas to improve your program or discipline.  Complete the chart by using your summaries above to provide justification, align to the institution’s strategic plan, estimated budget, and whether it will be completed in year one, two, etc.
· Curriculum Review and Revision
· Professional Development
· Recruiting
· Retention
· Transfer (AA, AS)/Job Placement (CTE)
· Resources (Facilities)
· Resources (Equipment/supplies)
· Course Delivery Modes
· Student Services Resources
· Credentialing
· Safety 

	Resources Needed/Wanted
	Justification Based on Data and Summary Above
	Strategic Priority Alignment
	Estimated Budget Need
	Timeline


	Faculty
	See above
	
	
	now

	Recruiting for our program
	See above
	
	
	now


Please add additional rows if needed.


17/18 ANNUAL PROGRAM CHECKLIST 
Please review your program/areas to ensure compliance in the following areas. 
	Area
	Completed/Correct
	Comments/Updates Needed

	Plans of Study (Advising Sheets)
	
	

	Degree Works (Courses)
	
	

	MSDS Sheets (if applicable)
	
	

	Gender Neutral Promotional Material
	
	

	Syllabi complete for each semester
	
	

	Program and Gen Ed Assessment Complete
	
	




16/17 PART II. PROGRAM/DISCIPLINE EVALUATION AND ANALYSIS

1. FACULTY COLLABORATION
· Describe the program or discipline’s confirmation that faculty are sufficient in number to provide effective instruction. 
Dev Ed.- Enrollment in developmental math classes has steadily declined over the past four years, so current faculty numbers are sufficient to provide adequate and effective instruction for the Math 050 and 055 classes.  

Regular: We do NOT have enough faculty:  Lost 5 of 7 adjunct faculty.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure.
New faculty need to be recruited and overtime pay could easily be paid at adjunct rates.  It would make more sense – both in terms of effort to locate faculty and in terms of consistency - to pay overtime to existing faculty than to hire adjunct.

· Describe the program’s ability to communicate and collaborate across campuses (if applicable) among all program or discipline faculty and instructors with such issues as annual reviews, course content, textbook and resource selections, professional development activities, and program delivery.
Faculty from both campuses are invited, and in fact, required, to submit narratives and analyses for the annual program reviews.  Course content is determined by committees at the state level, so faculty on both campuses are required to cover the same content regardless of the campus location or method of delivery.  Different faculty teaching the same course use the same textbook within their own campus, and may choose to do so between the two campuses.  Faculty members on both campuses work with their deans to determine the best method of delivery to reach the most students in an effective manner.   Faculty members from both campuses have several joint professional development activities throughout the academic year, either face-to-face at one of the campus locations, face-to-face in a location somewhere between the two campuses, or via polycom during in-service and assessment day activities.
Given that there have been no full-time faculty on the Alamosa campus, there is not much communication.  The Trinidad faculty do send course information and assessment questions through the Dean.  The same problem exists with faculty teaching in the high school(s). 
Program delivery at different campuses - Trinidad, Alamosa, High School(s) – lack consistency as a result.
The high school course does not have the same rigor as the college courses. Alamosa does its own thing. I do not think we use the same text books.

2. STUDENTS 
· Describe trends, growth, concerns, or challenges in student completion over the past year. 

Dev Ed.- Enrollment in developmental math classes has declined drastically over the past year, primarily because record numbers of students are signing waivers to skip the developmental classes they place into, allowing them to enroll directly into college level math classes.  Large numbers of students are also being placed into college-level math classes based upon the math classes they took in high school, without verification of their high school transcripts.  These placements are often at odds with the placement suggested by the student’s Accuplacer test scores.  Furthermore, many students that are placed into higher level classes than their test scores suggest are supposed to be required to co-enroll in a one credit hour co-requisite course to help them to be successful in their main math class, but many are waiving out of the co-requisite courses as well.  

Due to these practices, underprepared students are taking college-level math classes in large numbers, resulting in increased failure rates and increased frustration among both faculty and students. Students unprepared for a course, but taking it anyway, do themselves - and the entire college community - a disservice multiple ways:
· they consume more of teachers' time than they ought on material not specifically pertinent to the course, thus stealing resources from fellow students;
· they likely fail the course, which wastes financial aid resources, and puts them at least another semester behind, and in the worst-case analysis, is the thing that prevents them from completing;
· they waste the substantial effort and expense of having produced, evaluated, and implemented testing and multiple measure work designed to optimize their success.
Given the new waiver system, more students in the college courses do not have the fundamental background. This leads to poor performance in some instances and failure in others. This year saw some of the lowest grades and the most fails in the math department ever.

· Describe faculty accessibility to students, engagement of students outside of the classroom, and appropriateness of class schedule designs that meet the needs of its student populations, availability, and demand.
All faculty members are required to keep regular office hours that are communicated to students in the course syllabus.  Office hours are also posted outside the faculty member’s office or classroom.  
Faculty have regular office hours plus additional office hours and regularly make time to help students.  

· Describe the evidence that the program’s courses and programs successfully meet the learning, and/or employment needs of students. 
Each course taught within the math program has a list of required course outcomes set forth by a statewide committee that mandates the material required to be taught in the course.  The same course outcomes are regularly assessed by faculty members, and the assessment results are reported on in an assessment software program called TracDat.

Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability.

Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MatLab, Parallax, R, TI-calculators, Excel)

However, because of the new waiver system, when students are not prepared for these courses, they can not meet their needs. They can not do linear modeling for example, if they do not understand lines to begin with.  


· Describe transferability, national/state exam pass rates, licensure, and completion rates for the program.
N/A for developmental math.

3. CURRICULUM CONTENT, DESIGN, AND DELIVERY
· Describe how the program’s academic courses conform in content, textbooks, and instructional methods to current discipline standards and are designed to meet the degree and/or general education needs of students.
Dev Ed- CCCS mandates the topics that are covered in each class, and both of the textbooks used to teach developmental math on the Trinidad campus contain all of the topics that we are required to teach.  Math 050 and 055 are offered via two different delivery methods on the Trinidad campus in an effort to accommodate different learning styles.  Each class is offered in a self-paced Math Lab style format as well as in a more traditional, lecture style format.
Traditional- Content is dictated by the CCCS competencies and topics.  Textbooks are chosen by individual faculty since just one person teaches a specific course.  High-school textbooks are determined by availability.
Faculty use a wide variety of use methods for instruction – traditional lecture, group work, online homework, specialty math software (Geometer’s Sketchpad, Fathom, LoggerPro, Maple, MatLab, Parallax, R, TI-calculators, Excel)
However, because of the new waiver system, when students are not prepared for these courses, they can not meet their needs. They can not do linear modeling for example, if they do not understand lines to begin with. 

· Describe how the program collects and reviews student learning outcome data for courses and programs, takes active steps to improve achievement, and reports the results.
		
	Program Outcomes 
	Description of measurement instrument 

	 Demonstrate learning strategies and study skills important to succeed in college-level coursework. (Dev. Ed. Math Program Outcome)
	Completion rates and an attendance vs. grade correlation are calculated at the end of each semester.  Student satisfaction surveys are also administered each semester.   All data is reported on in TracDat, and changes are suggested if the previously set benchmark is not reached.  A follow-up is done to determine if the change was effective.  Survey results and the attendance vs. grade correlation are posted on a bulletin board near the front door of the Math Lab.

	 Solve problems using appropriate mathematics. (Dev. Ed. Math Program Outcome)
	Questions related to the course learning outcomes are embedded in the Math 050 and 055 final exams and scored using the gen. ed. rubric for criterion 4a and 4b.  Results are reported in TracDat and changes are suggested if the benchmark is not met.  A follow-up is done to see if the changes were effective or if other changes are needed.



Traditional - Each faculty member designs his/her own assessments within each course in concert with overall assessment planning cycles.  At the end of each semester – data from each course is analyzed and tabulated, and reviewed by full-time discipline faculty to develop improvement plans, then submitted to the assessment committee.  This will be entered directly into TracDat in the future.

4. INSTITUTIONAL SUPPORT
· Does the program possess adequate facilities, equipment, and technology to maintain the effectiveness of its courses and programs?  Please explain.
Dev Ed.- The developmental math classes have the facilities, equipment, and technology necessary for effective instruction at this time.  Many of these supplies were purchased by grants that no longer exist, however, so there is always a concern that funding from the general fund will not be available to update or replace these supplies when they become obsolete or worn out.
Traditional - Now that the STEM grant is gone, the department will need a plan for funds (general fund?) for future software license maintenance, calculators, replacement of smart boards etc.

· Describe how the program or discipline integrates academic learning with student services.  Please explain how these are utilized to make your program/discipline effective.
Dev. Ed. - Students are regularly referred to student services staff members for issues such as non-attendance, behavioral problems, learning disabilities, tutoring services, and registration assistance.  Students that are struggling may be put on Success Plans, which are designed to help them get back on track.  All of these services are vital in assuring that students receive the support and guidance necessary for their success in college.
Traditional - Past advising has been largely successful, but when policies are followed without consideration of individual cases, the Mathematics program loses good students.  To remedy this, advising personnel and math faculty need to communicate proactively and clearly at the beginning of the year. 

Tutoring services are available to students through the Student Success Center as well as from each faculty member during office hours, as well as through D2L – BrainFuse.  No data has been developed to determine the effectiveness for this last item.  None of these items are easily available for concurrent enrollment students; these students should be allowed to use D2L so that they can at least use BrainFuse.

· Does the college support professional development activities that are adequate for faculty to maintain and upgrade their knowledge and skills in the program or discipline? Please explain.
Dev. Ed. -There is not enough funding for individual professional development activities since the STEM grant ended.  In 2016, two math instructors requested funding to virtually attend the ICTCM math conference but were denied access due to a lack of funding.
Traditional - No funds right now

5.  ADVISORY COMMITTEES 
· Does the program or discipline have an advisory committee? If so, describe its role, and list the members of the advisory committee. Attach the highlights of the advisory committee meetings for the past year. 
Advisory Councils are currently being formed for the Arts and Science programs.
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5. IDENTIFY AND DESCRIBE ANY IMPORTANT TRENDS IN THE FOLLOWING AREAS WHICH HAVE AN EFFECT ON PROGRAM/DISCIPLINE GOALS:
· Describe any changes within the program or discipline over the past year.
· Dev Ed.- Enrollment in the developmental math courses has declined significantly in the past year.  Reasons for the decline were stated in Section I, Part 2.

Traditional - Lost 5 of 7 adjunct faculty.  Due to lack of overtime pay for those who teach upper-level, low-enrollment classes, we no longer offer these courses regularly.  Examples include MAT 120, 122, 125, 166, 261; CSC 240.  As a result of these changes, many students take online courses, which often results in student frustration and departure.

New faculty need to be recruited and overtime pay could easily be paid at adjunct rates. Why hire and adjunct and pay them more money than your regular faculty?

Also, now with the new waiver system and with students being put in to our courses that are not ready or prepared, we have seen more failures in the core courses. This is not only frustrating to the failing student but it is frustrating for faculty to have so many students who do not know the basics.  

Because we do not regularly offer all courses, we are losing students because they need those courses and can’t sit around waiting for the right semester. Also, it appears that recruiting is not going after the students who have background so the upper division 200 courses keep getting smaller.

· How have changes within the student population affected the program or discipline in the past year?
Dev Ed.- The word has gotten out to students that they can waive any pre-requisite class they don’t want to take, so larger numbers of students are choosing to ignore the placement suggested to them by the Accuplacer and enroll in classes that they may be underprepared for.  This has caused issues in the college level math classes as some are overcrowded, and many are seeing higher failure rates than before this practice became so prevalent.
Traditional - Insufficient data to draw conclusions.

· How have changes within the educational, social, or economic service area affected the program or discipline in the past year?
Dev Ed.- Changes in the service area do not seem to have affected the developmental math program.
Traditional - Out-migration from the area, as well as the increasingly depressed economy, have caused decreases in enrollment

· How have changes within the organizational structure and direction of the institution affected the program or discipline in the past year?
Dev Ed.- The developmental math program has been most affected by advising changes imposed at the state level, rather than by changes within the institution itself.  

The main change to the developmental math program that has had a negative effect on the Math Lab involves separating the Math 050 and 055 classes into different sessions, instead of allowing them to be combined and offered at the same time as had been done for many years prior to the last year.  Failure to combine the classes has resulted in low enrollment numbers per section and has taken away some of the advantages of the original Math Lab structure.
Traditional - Faculty morale is low due to lack of support and inadequate communication.
The institution needs to increase the promotion and support of Arts & Sciences programs in order to increase the number of AS degrees awarded.

The current overtime structure penalizes faculty who teach upper-level courses.

Loss of on-campus department chair has degraded communication and departmental cohesiveness.  This causes scheduling problems, course cancellations, lack of recruitment of adjunct faculty, and decreased student retention.

To maintain the mathematics program, at least one additional faculty is desperately needed, plus any to replace retiring faculty. 

6. SUMMARY AND IMPLEMENTATION PLAN
· In the chart below, identify resources needed and wanted in the following areas to improve your program or discipline.  Complete the chart by using your summaries above to provide justification, align to the institution’s strategic plan, estimated budget, and whether it will be completed in year one, two, etc.
· Curriculum Review and Revision
· Professional Development
· Recruiting
· Retention
· Transfer (AA, AS)/Job Placement (CTE)
· Resources (Facilities)
· Resources (Equipment/supplies)
· Course Delivery Modes
· Student Services Resources
· Credentialing
· Safety 

	Resources Needed/Wanted
	Justification Based on Data and Summary Above
	Strategic Priority Alignment
	Estimated Budget Need
	Timeline


	Faculty
	See above
	
	
	now


Please add additional rows if needed.


16/17 ANNUAL PROGRAM CHECKLIST 
Please review your program/areas to ensure compliance in the following areas. 
	Area
	Completed/Correct
	Comments/Updates Needed

	Plans of Study (Advising Sheets)
	Complete
	Looks OK

	Degree Works (Courses)
	??
	Is this the same as the Advising Sheet?

	MSDS Sheets (if applicable)
	 N/A
	

	Gender Neutral Promotional Material
	None
	I don't know of any posted anywhere

	Syllabi complete for each semester
	OK
	

	Program and Gen Ed Assessment Complete
	In process 4/26/18
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